
Contact: Christy Burke Walkuski, Director 
cwalkusk@bw.edu  | 440.826.2301 

Additional Resources at MyBW: 
Community Engagement  

  
  
                                                                                                                                             

 

  

SERVICE-LEARNING OVERVIEW  
Service-Learning is a structured learning experience that combines community service with explicit 
learning objectives, preparation, and reflection. Students involved in service-learning are expected to 
provide direct community service and to learn about the context in which the service is provided, thus 
developing a connection between the service, their academic coursework, and their roles as citizens 
(Jacoby, 1996; Seifer, 1998). 
 

SERVICE-LEARNING COURSE DESIGN: KEY CONSIDERATIONS 

 

Three Necessary Criteria for Academic Service-Learning1 
Academic service-learning is a viable pedagogy for use in all disciplines. As an innovative and 
rigorous teaching methodology, it utilizes community-based activities as a means of enhancing 
academic learning. Students gain a deeper understanding of course content while engaging in 
the civic life of their community. Academic Service-learning is guided by three essential criteria:  

 

(1) Relevant and Meaningful Service With the Community 
Service that is relevant to the community and to the content of  
the academic course, meaningful to the community and to the  
students, and developed and formulated with the community 

 

(2) Enhanced Academic Learning 
The addition of relevant and meaningful service with the  
community must not only serve the community but also enhance  
student academic learning in the course.  

 

(3) Purposeful Civic Learning  
Learning that contributes to preparing students for engagement in a diverse democratic 
society, preparing students with the knowledge, skills, and values for life-long civic engagement 
  

 

Experience ≠ Learning… Reflection is KEY 2 

Eyler, Giles, and Schmiede (1996) found that reflection is most effective in service-learning 
courses when it conforms with the "4 C's:" 
 

 Continuous: reflection activities are undertaken throughout the service-learning course, 
rather than intermittently, episodically, or irregularly. 

 

 Connected: reflection efforts are structured and directly related to learning objectives. 
 

 Challenging: reflection efforts set high expectations, demand high quality student effort, 
and facilitate instructor feedback that stimulates further student learning. 

 

 Contextualized: reflection should be appropriate for the context and setting of the 
particular service-learning project. 
 
 

  

1 Adapted from University of Michigan Dearborn (http://www.umd.umich.edu/678501/) and Jeffrey Howard 
(2001) Service-Learning Course Design Workbook, Michigan Journal of Community Service-Learning. 
2 Eyler J., Giles D. E., Schmiede. 1996. A Practitioner's Guide to Reflection in Service-learning: Student Voices and 

Reflections. A Technical Assistance Project funded by the Corporation for National Service. Nashville, TN: 
Vanderbilt University. 
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Implementation Models3 
When planning the service-learning, or “action” component of your course, you will need to 
determine the time, duration, and intensity of the service so that it most effectively advances 
your desired student learning outcomes and your community partner’s needs. Students can 
serve individually or in groups, for short or long terms. Below are 4 models to consider:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Presentation Model 
 

 Students apply course learning to the creation of 
presentations for audiences in the community 
such as youth, industry professionals, or policy-
making entities. Often students work in groups 
to prepare presentations for one or more 
organizations or agencies, as prearranged by the 
instructor. May take an advocacy approach.  
 
Examples include: Teaching a lesson to a youth 
program; hosting an awareness-action event; 
planning and hosting a health fair  

Product Model 
 

Students, working alone or in groups, apply 
course material to the creation of a tangible 
product for an organization or agency.  
 
Examples include: an instructional or training 
manual for a non-profit human resources 
division; an annual report for a local food bank 
or legal assistance organization; a policy paper in 
partnership with an environmental advocacy 
group; creation of PR materials; or development 
of developing an awareness campaign.   

 

Problem-Based Model 
 

Under instructor supervision, students work 
individually or in small groups with a 
community partner to address a problem or 
issue-based project proposed by the community 
partner. Can include research-based projects.  
 
Examples include: hosting a community focus 
group of organization clients or constituents; 
conducting an economic analysis of community 
issues for a local agency; providing research on 
a given topic for an organization; conducting 
content-specific audits and a report of 
recommendations to partners.  
 

Direct Service Placement Model 
 

 Students are assigned to an organization or 
choose from among several that have been 
chosen by the instructor for the course, and 
work at these sites for a minimum of 15 hours 
throughout the semester. The service they 
provide is the conduit to their learning. They 
gain exposure issues and assets related to their 
courses and, in return, provide needed 
assistance to the organizations.  
 
Examples include: tutoring youth, serving meals 
at a shelter, or planting crops at a community 
garden.  
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PRINCIPLES OF GOOD PRACTICE FOR SERVICE-LEARNING PEDAGOGY 

 

The following ten principles were created by Jeffrey Howard for the Michigan Journal of 
Community Service in 2001. Howard believes that in order to fully understand and authentically 
integrate service-learning into coursework, that faculty must adhere to each of these principles 
equally. 
 
Principle 1: Academic Credit is for Learning, Not for Service 
 
Principle 2: Do Not Compromise Academic Rigor 
 
Principle 3: Establish Learning Objectives 
 
Principle 4: Establish Criteria for the Selection of Service Placements 
 
Principle 5: Provide Educationally Sound Learning Strategies to Harvest Community 
Learning and Realize Course Learning Objectives 
 
Principle 6: Prepare Students for Learning from the Community 
 
Principle 7: Minimize the Distinction Between the Students’ Community Learning Role 
and Classroom Learning Role 
 
Principle 8: Rethink the Faculty Instructional Role 
 
Principle 9: Be Prepared for Variation in, and Some Loss of Control with, 
Student Learning Outcomes 
 
Principle 10: Maximize the Community Responsibility Orientation of the Course 

 
 
  
 

 

 

Excerpted from Howard, Jeffrey, ed., Michigan Journal of Community Service Learning: Service-
Learning Course Design Workbook, University of Michigan: OCSL Press, Summer 2001 pp.16–19. 
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SERVICE-LEARNING COURSE DESIGN CHECKLIST 

 

PREPARATION 
• Begin with the End in Mind - Identify desired learning outcomes for the course and 

determine how you expect a community-based experience to enhance student learning.  
  

• Identify community partner(s) and select implementation model - Determine what type of 

experience is most likely to achieve desired outcomes for student learning  
 

• Ask key partnership questions: 

- What are the service activities students will perform? Is there a final product? 
- How do they connect with the academic content of the course?  
- How do they meet community partners’ priorities / expressed needs?  

 

• Develop class activities and assignments – these are designed to assist students in making 
the connection between course content and service and in applying academic content to 
service activity.  

 

• Explore opportunities for inter-departmental or interdisciplinary collaboration 
 

 

IMPLEMENTATION  
• Context, Orientation and Training - How will you prepare students for service?  

Include opportunities for students to research the community/neighborhood and issues 
they will be working with prior to beginning service. Work with community partner(s) to 
provide a thorough orientation and training relevant to service. Include a clear and accurate 
description of the activities, goals and objectives, and evaluation in your syllabus. 
 

• Reflection, reflection, reflection – make reflection an on-going expectation of your course 
through writing, peer to peer sharing, large group dialogue and/or blogging.  

 

ASSESSMENT  
• Assess student learning – Credit for service-learning is for LEARNING not for SERVICE.  

Bringle and Hatcher (1996) suggest using purposeful reflections linked to course objectives 
that are analyzed using a rubric or a separate activity such as a poster presentation or 
essays.  
 

DEMONSTRATION & CONTINUATION 
• Share the story! Consider ways that your students can share about their community 

experiences through writing, presentations, or technology platforms. Invite community 
partners, campus colleagues, and other relevant courses.  
 

• What is your plan for sustainability? When applicable - how can you maintain the 
campus/community partnership with your department and with your community partner 
continuing partnership, type(s) of activity, once a year or every quarter, commitment from 
partner organization and from department)?  

 
Adapted from: The Service-Learning Initiative at The Ohio State University http://service-learning.osu.edu 


